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La Vernia Independent School District 

 

DISTRICT VISION In La Vernia ISD all students will be Creative Learners - Engaged, Educated, and 
Empowered. 

DISTRICT MISSION La Vernia ISD will empower all students to excel in their futures by providing an 
inclusive environment that:  

● ignites innovation and creativity, 
● fosters individual growth, and  
● instills a passion for learning. 

DISTRICT MOTTO In La Vernia ISD we are committed to knowing every student by name and need. 

CORE VALUES ● Commitment 
● High Expectations 
● Respect 
● Student-Centered 
● Teamwork 

PORTRAIT OF A 
GRADUATE 

La Vernia ISD graduates will exhibit: 
● CHARACTER:  integrity, respect, perseverance, and personal accountability, 
● APPLICATION OF KNOWLEDGE:  able to take risks and learn from failure, 
● CREATIVITY:  innovative problem solving and global perspective, 
● TEAMWORK:  a spirit of collaboration where together, everyone achieves 

more.  
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Defining Response to Intervention in LVISD (RtI) 

Response to Intervention (RtI) is the practice of meeting the academic and behavioral needs of all students through a 
variety of services containing the following elements: 
 

● High-quality instruction and scientific research-based tiered interventions aligned with individual student needs 
● Frequent monitoring of student progress to make data-based academic and behavioral decisions 
● Application of student response data to make important educational decisions such as those regarding placement, 

intervention, curriculum, and instructional goals. 
 
RtI is a framework to implement effective practices that is uniquely designed at each level to best meet the needs of the 
students at that campus.  RtI is not a program; it is a process used to help identify struggling students and how we can best 
support them as a community.  RTI should provide timely, targeted, systematic interventions to all students who 
demonstrate the need for support.  Administration, faculty, and staff collaborate frequently in order to effectively address 
concerns about academic achievement, effective intervention practices, individual student progress, data trends, and tiered 
instruction.     
 
For those students who are having difficulty in the regular classroom, all school districts and open enrollment charter 
schools must consider tutorial, compensatory, and other academic or behavior support services that are available to all 
students, including a process based on Response to Intervention (RtI). The implementation of RtI has the potential to have 
a positive impact on the ability of districts and charter schools to meet the needs of all struggling students.  

 

 
 

LVISD RtI Procedures 

Teachers will administer a Universal Screener to all students at the beginning, middle, and end of year according to district 
timelines.  Based on Universal Screener data, the RtI committee will initially identify potential Tier 2 and Tier 3 students.  
Students identified as needing Tier 2 services will receive intervention services through the general education classroom 
utilizing small group with TEKS based instruction and research-based interventions.  The RtI committee will collaborate with 
the general education teacher to create an intervention plan. The classroom teacher is an important member of the 
committee and will provide valuable input, as well as create goals for the student with assistance from the intervention 
teacher, if needed.   
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La Vernia ISD Non-Negotiables 

● The campus administrator is responsible for the implementation of RtI and will ensure the that all screeners and 
interventions will be administered with fidelity. 

● Universal screeners will be administered BOY, MOY, and EOY to all students in grades K - 8, according to the 
district schedule.  

● Campus RtI will meet to analyze the universal screener data and will document meeting minutes. All meetings will 
be data driven using the RtI Referral Form in Eduphoria (Appendix __). This document contains BOY, MOY, and 
EOY screener data, curriculum-based assessments, 9 weeks grades, behavior data, Social Skills, Developmental 
Language, and Attendance for each student. 

● A schedule of Tiered RtI students to be discussed will be presented before each meeting. 
● Campus RtI teams will utilize targeted interventions based on student needs as outlined in this handbook. 
● RTI Plans for all students, including goals, strategies, and progress monitoring frequency/data will be documented 

in the eRTI Application. (Tier 2/Tier 3). 
● Documentation of student progress will be collected by campuses and will be reviewed at regularly scheduled RtI 

meetings every 6 weeks.  
● Student intervention plans will be reviewed according to the timelines established on the LVISD RtI Academic 

Flow Chart. 
● Parents will be notified in writing prior to the provision of interventions for students in Tier 2 or Tier 3. 
● The RTI Summary for PEIMS documented will be provided to the campus PEIMS clerk at the conclusion of each 

meeting for data entry. 
 

 

Major Components of RTI 

Data-based decision 
making 

Critical educational decisions are based on multiple assessment measures.  The data is 
carefully analyzed to determine why academic or behavioral problems exist. 

Universal screening Universal screenings are assessments administered to all students to determine as early as 
possible which students are at risk of not meeting academic benchmarks.  These screenings 
are administered three times a year (BOY, MOY, and EOY) in order to meet early 
intervention needs of all students. 

Tiered model of delivery  The RTI process incorporates a tiered model of delivery of instruction.  The tiers reflect 
increasing intensification of interventions to meet the individual needs of all students.   

Progress monitoring The monitoring of student progress is a research-based practice that produces data about 
student growth over time.  Progress monitoring is used to determine the effectiveness of the 
instruction and/or interventions.  Tier 2 monitoring must be documented every 2 weeks. Tier 
3 monitoring must be documented weekly. 

Fidelity of implementation Fidelity of implementation is achieved when the delivery of all levels of Tier instruction, 
assessments, and progress monitoring is carried out as it was designed.  
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Essential Principles of Response to Intervention 

Collective Responsibility LVISD believes that the primary responsibility of each member of our organization is 
to ensure high levels of learning for every child. Our thinking is guided by the 
question: “Why are we here?” 
PLC Connection: Collective Responsibility = PLC Focus on Learning 

Concentrated Instruction LVISD is committed to a systematic, intentional process of identifying the essential 
knowledge and skills that all students must master to learn at high levels. We believe 
it is critical to determine the specific learning each child needs to master essential 
standards. Our thinking is guided by the PLC question: “What do we want students 
to learn?” 
PLC Connection: Concentrated Instruction = PLC Question  

Convergent Assessment LVISD is committed to an ongoing process of collectively analyzing formative 
assessment data to determine the specific learning needs of each child and the 
effectiveness of the instruction each child receives in relation to these needs. Our 
thinking is guided by the PLC question: ““How do we know the students are 
learning it?” 
 PLC Connection: Convergent Assessment = PLC Question 

Certain Access LVISD will ensure that every student receives the time and support need to learn at 
high levels. Our thinking is guided by the questions:“What are we going to do when 
students are not learning it?”and “What are we going to do when students 
already know it?” 
PLC Connection: Certain Access = PLC Questions 

 
 

 
 
 

Recommended Campus RTI Team 

Each campus should designate a diverse campus level RtI team.  The campus RtI team should consist of the following 5 - 7 
members.  The team should consist of more general education members than special education personnel. 

● Administrator (Principal/Assistant Principal) 
● Student’s classroom teacher 
● General education teachers 
● Intervention teachers 
● Other members as needed: LSSP/Diagnostician, Dyslexia Specialist, Instructional Coaches, School Nurse, Speech 

Pathologist, Counselor  
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Campus Personnel RTI Roles and Responsibilities 

Administrator - Principal or 
Assistant Principal; Academic 

Dean  

Classroom Teacher 

● Be knowledgeable of the LVISD RTI 
Guidance Document 

● Meet with School Leadership Team and 
the Interventionists at least twice per six 
weeks for collaborative planning for RTI 
efforts 

● Monitor and support fidelity of 
intervention plan implementation 

● Ensure fidelity of data input for Tier 2 
and Tier 3 intervention plans in eRTI 

●  Ensure that RTI PLCs for grade-level 
and/or content teams take place at 
least once a month 

● Attend RTI Team meetings (Tier 3 
Individual Student Meetings) as often as 
possible 

● Attend RTI PLCs 
● Work with Interventionists and Collaborative 

Teacher Team on planning/creating Tier 2 and Tier 
3 intervention plans 

●  Implement intervention plans 
●  Enter/update Tier 2 and Tier 3 intervention plan 

information in eRTI 
● Attend RTI Team meetings (Tier 3) with 

appropriate documentation 
● Collaborate with Interventionist when planning 

intervention* 
● Communicate student progress with parents 

regularly 
*On campuses with Interventionist 

RTI Facilitators 
(Intervention Teachers at Primary and Intermediate Schools, designated AP at 

Junior High and High 
School) 

● Attend district-required RTI professional learning sessions 
● Be knowledgeable of LVISD RTI Handbook and assist with all processes and procedures 
● Help all campus teaching staff and support staff know their role in the implementation of RTI processes 

and practices 
● Support campus administrative staff by meeting regularly to review campus-wide data, grade- 

level/content specific data, and student-specific data on consistent basis as described in PLC/RTI 
Purposes and Outcomes resource 

● Meet with grade-level and/or content teams to review student data; or support appropriate 
administrative staff in doing so 

● Maintain a schedule of needed RTI Team meetings – notify all those whose attendance is needed: 
administrative, teaching, support staff, and parents/caregivers 

● Collaborate with teachers to create, monitor, and document intervention plan 
● Lead RTI Team meetings (Tier 3 Individual Student Meetings) 
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Sources of Data 

Universal Screener Attendance 

Progress monitoring data Previous year’s STAAR scores 

K-2 Standards-Based Report Card 3rd-10th 
Report Card 

Summative unit assessments, benchmarks, CA’s 

High School credits earned Discipline / Behavior records 

DRA2/EDL2; TPRI/Tejas LEE; TELPAS Health Screening 

Formal and informal formative assessments; 
work samples; rubrics 

Retention rate, educational history, background 

 

 
  



 

 
8 

 

 



 

 
9 

 

 



 

 
10 

 

 
 



 

 
11 

 

RtI and STAAR Accommodations 

In addition to the accessibility features available to all students, beginning in the Spring of 2017, students who are not 
currently served through Special Education or Section 504, or identified as an ELL (English Language Learner) may be 
eligible for accommodations on the STAAR (State of Texas Assessments of Academic Readiness).  The RtI committee 
will review student eligibility, interventions, progress, and other data in order to make the determination as to whether a 
student needs testing accommodation, and if so, which accommodations are necessary.  Students must routinely, 
independently, and effectively use interventions during instruction in order to access instruction appropriately and 
demonstrate their content knowledge.  Teachers must have documentation of three data points with and without 
accommodations in order to prove the effectiveness of the requested accommodation. Accommodations available for 
students as determined by the campus RtI committee are based on criteria set by the Texas Education Agency and may 
be found on the TEA website (www.tea.texas.gov).  
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The RtI Model 

RtI is separated into a three-tiered intervention process illustrated below: 
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Tier I: High-Quality Classroom Instruction, Screening, and Group Interventions 

Tier 1 is the foundation of the RtI instructional model. In this tier,  
● All students receive high-quality, research-based instruction in the general education setting.  
● Teachers deliver high-quality core class instruction that is aligned with state standards and in which 80% or more 

of the students are successful.  
● Teachers will differentiate instruction in grade-level classes. 
● Teacher will document the progress of all students via  

○ universal screening 
○ state assessments 
○ curriculum-based assessments 
○ daily assignments 
○ formative assessments 
○ teacher-made assessments 
○ behavior charts 
○ discipline referrals 

 

 

Tier 2 Process: Targeted Interventions 

Note: Students continue to receive Tier 1 differentiated instructional support in the classroom. 
 
Parents must be provided with written notification of the intervention plan prior to the student’s participation in 
Tier 2 or Tier 3 Interventions. 

● Identify students who need additional support with grade-level standards 
● Based on student skill sets, group students within a class and/or across a grade- level for interventions 
● Provide interventions in a small group setting (5 or fewer students) 

○ Primary School - 5 days per week 
○ Intermediate School - minimum of 2-3 days per week 
○ JH/HS Frequency - minimum of 2-3 days per week 
○ 25-30 minutes per session depending on developmental appropriateness 

● Monitor student progress bi-weekly and/or every 4-6 intervention sessions 
○ Continue intervention if you see some progress; adjust if necessary or allow 

more time for progress to develop 
● Meet with administrator and collaborative teacher team once every 3-4 weeks to determine whether to continue 

the intervention, adjust the intervention, discontinue the intervention and/or identify additional areas for 
intervention based on new assessment data 

● Document intervention plans and progress monitoring for RTI in eRTI 
● Repeat process as long as students need additional time and support for grade-level standards 

○ Students may need support on the same standard 
○ Students may need support on additional standards 
○ Consider adjusting the frequency, duration, and intensity of support if students begin to lag behind on 

multiple standards 
● Remember: Students may need Tier 3 support if teachers discover there are deficits with multiple below grade-

level skills 
○ Convene RTI Team Meeting 

● Parent notification letters are located in eRTI system. 
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Tier 2 Process: Targeted Interventions 

Primary School 

Level Frequency Duration Setting 

Tier 2 5 sessions per 
week 

25-30 minutes per 
session 

Small group 
(5 or fewer) 

 
 Intermediate School 

Level Frequency Duration Setting 

Tier 2 2-3 sessions per 
week 

25-30 minutes per 
session 

Small group 
(5 or fewer) 

 
Junior High 

Level Frequency Duration Setting 

Tier 2 2-3 sessions per 
week 

25-30 minutes per 
session 

Small group 
(5 or fewer) 
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Tier 3 Process: Intensive Interventions and Comprehensive Evaluation 

Note: Students continue to receive Tier 1 and Tier 2 differentiated instructional support in the classroom unless 
otherwise specified by RtI committee.   
 
Parents must be provided with written notification of the intervention plan prior to the student’s participation in 
Tier 2 or Tier 3 Interventions. 
 

● Students who have not responded adequately to interventions in Tiers 1 and 2 and are performing significantly 
below grade level  

● Increased intensity of targeted intervention in addition to their grade-level instruction.  
● Based on student skill sets, students may be grouped within a class and/or across a grade- level for interventions. 
● Provide interventions in a small group (5 or fewer students) or individual setting. 

○  4-5 days per week 
○ 25-30 minutes per session depending on developmental appropriateness 

● Through collaboration, student goals are set based on data; student progress is monitored weekly to determine 
whether additional services or assessment are required 

● Monitor student progress weekly and/or every 4-5 intervention sessions. 
○ Continue intervention if you see some progress; adjust if necessary or allow more time for progress to 

develop 
● Meet with RTI Team every 6-9 weeks to determine whether to continue the intervention, adjust the intervention, 

discontinue the intervention and/or identify additional areas for intervention based on new assessment data. 
Document intervention plans and progress monitoring for RTI in eRTI 

● Repeat process as long as students need additional time and continue to show progress toward mastery. 
● RTI Teams may request a Special Education, Dyslexia, or a 504 evaluation when students show little to no 

progress.  
● Conduct Health Screening on any student needing Tier 3 support who has not had a screening in the last 6 

months. 
● Parent notification letters are located in eRTI system. 

 
 

Level  Frequency Duration Setting 

Tier 3 4-5 sessions per 
week 

25-30 minutes per 
session 

Small group (5 or 
fewer) or individual 
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Tier 3 Guiding Questions 

1.  What do we know about the student’s educational background? 
● What is their history of assessment?  
● Have they attended Extended School Year/Summer School or been retained? 
● Have they received interventions before? 
● What other possible factors may interfere with learning 

 

Language Background Health 

Behavior Family History 

Missed Instruction (absences and/or 
tardies) 

Frequent movement between schools 
 

 
2. What assessment data was used to determine the focus of the intervention(s)? 
3. What is the focus of the intervention efforts? What specific standards, learning targets, and/or language 

supports are being addressed in the intervention(s)? 
4. What research-based programs and/or instructional strategies are being used for intervention? 
5. How does the intervention design involve more explicit and systematic instruction along with more 

opportunities to provide student feedback? 
6. What specific progress monitoring information is being collected? How often is it being collected? 

● How did the student respond to the intervention? 
● How did the student’s response compare to others receiving the same intervention? 

7. How are interventions being adjusted, changed, or re-designed based on progress monitoring data? 
8. How often have parents been informed about the student’s progress? How is this being documented? 
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Universal Screeners 

[Graphic] 
● Universal screening is the 1st step in identifying the students who are at risk for learning difficulties. Its main 

purpose is to evaluate academic and behavioral skills and identify students whose performance is not consistent 
with that of their peers.  
 

● The campus RtI team is responsible for overseeing the universal screening process. Universal screenings in 
LVISD will be conducted on every student in grades K-8. The classroom teacher or other school personnel conduct 
the screenings and report the results to the campus RtI team. Careful documentation of screening results is 
important for accurate identification of students’ needs. 

 
● If the results of universal screening suggest that an individual student is performing below standards, interventions 

should be designed for each student based on their individual strengths and weaknesses.  
 

● After analyzing the data, the RTI team either rules out curriculum and instructional practices as causes of concern 
or takes action to improve them where needed. 

 
The RTI district committee has identified which universal screeners all campuses will use. The following charts outline which 
screeners will be used by content area and grade level. 
 

      
 
 

Use of Accommodations for Universal Screeners and Progress Monitoring 

Universal screeners are designed to be a snapshot of a student’s independent academic level at a specified 
time in the year.  LVISD uses computer-based assessments designed to adapt to a student’s level as he/she 
takes the exam in order to gain an accurate reflection of independent skill level while reducing potential 
frustration of struggling students.  Data gathered from universal screeners are used to inform individualized 
instructional plans.  Because universal screeners are designed to gauge skill on an independent level, 
accommodations should not be administered?? Data with and without??.  Data gathered for students who have 
been previously identified and receive instructional accommodations in class or other assessments per an IEP 
or Section 504 Plan will be used to track independent progress, reported to the ARD or 504 committee for 
discussion, and used in addition to teacher input to justify the need for instructional accommodations.  
Universal screener results should never be used as a grade or to determine promotion/retention. 
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Progress Monitoring: The Basics 

 
Goal of Progress Monitoring (PM):   

● Estimate students rate of student improvement (ROI)  
●  Identify students who are not demonstrating adequate progress   
● Compare the efficacy of different forms of instruction and design more effective, individualized instruction programs 

for struggling learners  
PM data should be collected, evaluated and used on an ongoing basis; data must be charted.  
 
PM assessments should be given at evenly spaced intervals (at least 1 x per week) for a reasonable amount of time. 
(typically 6-9 weeks, but allowances are made based on specific instructional programs). We monitor every 3 weeks. 
 
Universal screeners occur at the student’s grade level, whereas progress monitors are given at the student’s instructional 
level. To determine instructional level, administer the progress monitoring tool moving down by grade level until they score 
at approximately the 50th percentile.  
 
Setting a Goal: MAYBE A SECTION for Goals? 
Goals should be SMART goals: specific, measurable, attainable, realistic and timely. Goals should be simply written and 
should focus on a targeted area for improvement. Progress toward achievement of the goal should be charted/graphed.  
 
Progress monitoring occurs over an extended period of time (must collect a minimum of 9 data points) WE currently do not 
have 9 data points???? 
 
Think….QUICK and SIMPLE...and SKILL focused (Ex. Reading Comprehension, Reading Fluency) 
 

● Fidelity of Implementation in Progress Monitoring:  
○ Consistency of test administration   
○ Progress monitors must be given according to the directions.  

General education:   
● Must not alter the test in any way.  
●  2nd grade and up cannot have the test read to them.  
●   No use of manipulatives for any grade level or Special Education/504.  
●  Follow the prescribed IEP/504 plan including all accommodations and modifications. 
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LVISD Assessment Overview 
Data collection and analysis is key to an effective RtI framework.  Initial identification of students in need of intervention begins with a universal 
screener given to all students.   

Purpose of Collecting Data 
● Quantify student rate of improvement over time or responsiveness to intervention 
● Evaluate program effectiveness 
● Analyze instructional gaps 
● Plan effective individualized interventions  
● Evidence to support effective communication with families and other professionals about student’s progress 
● Evidence to support further evaluation 
● Documentation of student progress for accountability purposes 

Universal Screeners   
● Reading: Istation (K-5), DRA (K-3), RenStar (6-8), TPRI and Tejas LEE (Dual Language BOY & EOY) 
● Math: RenStar Math (K-8),  
● Accommodations: No accommodations should be used 
● Universal screeners are designed to be a snapshot of a student’s independent academic level at the specified time in the year. 
● Universal screeners are assessments administered to all students to determined as early as possible which students are at risk of not 

meeting academic goals. 
● Universal screeners are norm referenced measures of automaticity or fluency in the short term memory.  
● Universal screeners should never be used as a grade or to determine promotion/retention. 
● Universal screeners are administered on grade level three times a year. 
● They are not diagnostic in nature or standards based. 
● No accommodations or modifications are allowed for universal screeners. 

Progress Monitoring (ADD DUAL LANGUAGE) 
● Reading:  Accelerated Reading (6-8), Istation (K-5), Running Records (K-2), Phonic Screener (K-2)   
● Math: ? ---------------, Accelerated Math (6-8) 
● Accommodations: Teachers will eliminate the fluency measure if it is stated in the the student’s IEP or IAP. 
● Progress monitoring data should be collected regularly and be directly related to the student’s stated goal.  
● The RtI team in conjunction with the Special Education and/or Dyslexia teacher can decide to turn off timing on IStation.  Decisions should 

be made individually based on the unique needs of that student. 
● Progress monitoring for Tier 2 services should be formally measured every three weeks, 
● Progress monitoring for Tier 3 should be monitored weekly.   
● Progress monitoring is a brief assessment to determine if a student is making adequate progress. 
● Progress monitoring occurs at the student’s instructional level over an extended period of time. 
● They are not diagnostic in nature. 
● Progress monitoring measures a rate of improvement. 
● If a student’s IEP or 504 allows him/her to have accommodations during testing, they are to be provided for all progress monitoring 

assessments. 
● During progress monitoring, a teacher may also experiment with the use of accommodation for unidentified students in order to gather 

data for the RtI meeting.  

Formative Assessments 
● Formative assessments are designed to provide ongoing feedback to improve learning and occur during the learning process. 
● Formative assessments are a planned process that can involve many different activities. 

○ Informal teacher questions/observations 
○ Working portfolios 
○ Student reflection 
○ Anecdotal records 
○ Exit tickets 
○ Staar question stems provided by TCMPC or TEKS Resource System. 

Summative Assessments 
● Summative assessments occur when teachers evaluate a final product. 
● Summative assessments are an opportunity for a student to demonstrate mastery of a specific TEKS  
● Examples of summative assessments 

○ End of unit assessments 
○ Writing portfolios 
○ District benchmarks 
○ STAAR 
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READING 
 Instructional/Intervention Plan 

PRIMARY INTERMEDIATE Junior High  

Tier 1 
 

● High Quality Classroom 
Instruction (180 Minutes) 

● Reader’s Workshop 
● Writer’s Workshop 
● Balanced Literacy 
● Guided Reading (Small 

groups) 
● Istation (30 minutes) 

Tier 1  
 

● High quality classroom 
instruction  

● Balanced literacy  
● Guided Reading  
● Literature Circles 

 
 

 

Tier 1 
 

● High Quality 
Classroom Instruction 

● Reader’s Workshop 
● Accelerated Reader 
● Interactive Notebooks 
● Model Text 

 

Tier 2 
 

● Leveled Literacy Intervention 
(LLI)  

            (30 Minutes 4x a week) 
● Soluciones Dual Language  

            (30 Minutes 4x a week) 
● Istation (30 Minutes 4x a 

week) 
 

Tier 2  
 

● 3rd grade: reading 
strategies/Istation (progress 
monitoring:istation monthly) 

● 4th grade: reading 
strategies/Istation (progress 
monitoring:(Istation/Task 
cards) 

● 5th grade: reading 
strategies/Istation (progress 
monitoring:(Istation/Task 
Cards) 

● Grade Level TEKS Based 
Skills 

Tier 2 
 

● Small Group 
● Whoooo’s Reading 
● Accelerated Reader  

 
 

Tier 3  
● Pull-out intensive instruction 

(30 Minutes) 
● Research Based Strategies 

& Programs focused on 
phonemic awareness, 
fluency, comprehension, and 
vocabulary. 

● Istation 
 

Tier 3  
 

● 3rd grade: LLI Phonics/TEKS 
based reading strategies 
(progress monitoring: Istation) 

● 4th grade: Leveled Literacy 
Intervention (progress 
monitoring: LLI) 

● 5th grade: Leveled Literacy 
Intervention (progress 
monitoring: LLI) Literature 
Circles 

Tier 3  
 

● Pull-out  
● Small Group (less 

than 5) 
● Reading Lab Class 

(8th grade) 
● Small Specialized 

Group Advisory 
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 MATH  
Instructional/Intervention Plan 

PRIMARY INTERMEDIATE JUNIOR HIGH 

Tier 1 
 

● 90 minute math block 
● Kim Sutton Fact Fluency 
● Number Talks 
● Math stations  
● Origo 
● TEKS Resource System 
● IXL 

Tier 1  
 

● 90 minute math block  
● Number Talks/Math Fluency 
● Go Math (HMH) 
● High quality classroom 

instruction 
○ Math stations/ 

centers 
○ Guided Math  

● IXL  

Tier 1 
 

● 90 minute math block  
● Go Math (HMH) 
● High quality 

classroom instruction 
○ Math stations/ 

Centers 
● Accelerated Math 

 
 

Tier 2 
 

 
● Skills-Based Math Activities  
● Mentoring Minds 
● Texas Early Mathematics 

Inventory 
● Essential Skills  
● IXL 

Tier 2  
 

● 3rd Grade: TEKS Mastery 
(progress  monitoring: IXL,) 

● 4th Grade: TEKS Mastery 
(progress monitoring: IXL,) 

● 5th Grade: TEKS Mastery 
(progress monitoring: IXL,) 

● Grade Level TEKS Based 
Skills 

Tier 2 
 

● Small Group - Grade 
level TEKS based 
skills  

● Accelerated Math 
 

 

Tier 3  
● Pull-out intensive instruction 

(30 minutes) 
● Skills-based instruction 
● Do the Math (Marilyn Burns) 
● Number Sense Interventions 

(Nancy Jordan) 
● Essential Skills 

 
 

Tier 3  
 

● 3rd Grade: Region 4 resource 
(progress monitoring: weekly 
checkpoints, IXL)  

● 4th Grade: Region 4 resource 
(progress monitoring: weekly 
checkpoints, IXL)  

● 5th Grade: Region 4 resource 
(progress monitoring: weekly 
checkpoints,IXL)  

Tier 3 
 

● Pull-out intensive 
instruction  

● Skills-based 
instruction 
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Reading 
Suggested Instructional Resources/Strategies for Intervention 

Academic Area Strategies Additional Resources 

Phonological Awareness Guided Practice 
Immediate Feedback 
Concept of word games 
Rhyming games 
Syllable games 
Phoneme substitution games 
Clapping and tapping sounds 

Istation Intervention 
Fundations (Phonological Awareness) 
TPRI Intervention (Phonological 
Awareness) 
FCRR 
Sound Boxes 
Sound Chips 
Picture Cards 
Interventionist 

Phonemic Awareness Word Sorts 
Selected Skill Practice 
Line Up Like A Sentence 
Word Detectives 
Web A Word 
Visual 
Tactile 
Kinesthetic 

Istation Intervention 
Fundations (Phonemic Awareness) 
TPRI Intervention (Phonemic 
Awareness 
FCRR 
Touch Phonics 
Interventionist 
50 Nifty Activities 
 

Fluency Assisted Cloze Reading 
Choral Reading 
Echo Reading 
Repeated Reading 
Breath Boxes 
Do The Book 
I Read, You Read 
Whole Brain Teaching  
Sentence Stems 

Istation Intervention 
Learning A-Z 
Read Naturally 
Fry Words and Phrases 
Reader’s Theater 
Check for Understanding Tool 
Interventionist 
FCRR 
 

Comprehension Activate Prior Knowledge and Develop 
Questions 
Question Generator 
Text Annotation 
Reading Reflection  
Read-Ask-Paraphrase 
Self-Questioning Strategy 
Text Enhancements 
Accountable Talk 
Stop & Jot 
Strategies that Work  
Listen Read Discuss LRD 
Think Alouds 
Sign Post 

Istation Intervention 
Learning A-Z 
Interventionist 
The Comprehension Toolkit K-6  
Reading Response Road Maps 
Check for Understanding Tool 
F & P Literacy Continuum 
The Reading Strategies Book 
Notice and Note - Strategies for Close 
Reading 
Notice and Note - Reading Nonfiction 
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Math 
Suggested Instructional Resources/Strategies for Intervention  

Academic Area Strategies Additional Resources 

Computation/Fluency Timed Drills 
Goal setting; feedback 
Highlighting Problems 
Metacognition 
Self-Checking Checklist 
Selected Skills Practice 
Math Stations/Computation Games 

Text (RtI components) 
IXL 
Number Talks 
Kim Sutton 
Interventionist/Math Coach 
Accelerated Math 

Problem Solving Draw the Problem 
Metacognition 
Worked Examples 
Self-Checking Checklist 
Highlight Key Terms 
Selected Skill Practice 

Text (RtI components) 
IXL 
Do the Math 
Number Talks 
Interventionist/Math Coach 
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APPENDIX 
 

RtI Referral Form 

Teachers concerned about students not initially identified by the RtI Committee may request an RtI meeting for 
a student by completing the RtI Referral Form in Eduphoria.  The form contains questions about assessment 
data, Tier 1 interventions, and parent contact log.   

● Directions for accessing the RtI Meeting Request form: 
○ Login into Eduphoria 
○ Select Formspace 
○ Select submit new form (at the bottom) 
○ Select RtI  
○ Select RtI meeting request  
○ Complete form  
○ Submit Form 
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Point of Contact for Intervention Programs 

Program Contact 

iStation Universal 
Screener (K-7) & 
Intervention (K-8) 

*ISIP English 
*ISIP Español PK-5 at 

Bilingual & Dual Language 
campuses 

 

Math Inventory 
Universal Screener K-6 

*provides read-aloud audio 
support in English and 

Spanish 

 

 Do the Math- 
Intervention grades 1-5 

 

 Think Through Math- 
Intervention grades 3-

8, Algebra I & 
Geometry 

*TTM has an audio option for 
Spanish- speaking students & 

will try to connect a Spanish-
speaking student to a bilingual 
teacher if the student opts to 

connect to Live Teacher 
Help while in the Guided 

Learning Activity. 

 

  
 eRTI 
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Response to Intervention: Speech and Language Concern 

Component of Speech-Language Types of Interventions / Differentiated Instruction 

 Articulation / Pronunciation 
  

*Speech pathologists consult with 
teachers to provide developmental 
information, identify targets for 
intervention, assist with materials, 
review progress, and recommend 
movement to RTI meeting if 
interventions are not productive or 
warranted 

·   Emphasize the letter sound the student is mispronouncing in sound-letter 
activities 

·   Give student feedback on pronunciation (“I heard you say ___. This letter 
makes the                          sound.  Listen and watch how I say.                            
Now you try it” 

·   Allow student to listen to teacher read a list of words with target sounds 
(“Listen for the        sound at the beginning (middle) (end) of the words” 

·   Use word lists or pictures of words containing the target sound to give the 
student ample opportunities to repeat words containing the target sound 

·   Point to words that contain the target sound as student reads and reinforce 
attempts to say the word a new way 

·   Have students make cards with different words/pictures containing the 
target sound for practice 

 Speaking Fluency 
  

*Speech pathologists consult with 
teachers to provide developmental 
information, assist with materials, 
review progress, and recommend 
movement to RTI meeting if 
interventions are not productive or 
warranted 

·   Model a slower rate of speech, pause frequently, slow down overall pace of 
conversation 

· Have student speak in unison with the speaker when slow, easy 
speech is being modeled. Consider use of memorized or 
automatic speech (counting, greetings, pledge, etc) 

·  If the student speaks too quickly, model slow, easy speech for the 
student and encourage the student to speak at a similar rate. Practice 
for a brief time each day. 

·   Provide a list of common, simple sentences and encourage 
student to read or repeat them at a slow rate 

·   Allow longer amount of time for student to respond verbally 
·   Provide preparation time before calling on a student to read 

(alert student in advance to his/her reading section) 
·   During conversation, calmly delay verbal responses by one or two seconds 
·   When possible, allow student to read in unison or pairs 
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 Vocabulary / Semantics 
· Refer to the vocabulary interventions detailed in the RTI: Reading 
Screening, Intervention and Progress Monitoring document 
· Select a limited number of vocabulary words for focus 
· Teach vocabulary in context 
·  Use visual aids or demonstration/movement whenever possible 
to introduce vocabulary 
·  Include activities involving categorization, associations, similarities and 
differences 
· Help develop memory strategies for students to remember words 
· Maintain a vocabulary book including word, student friendly 
explanation, and visual or illustration 
· Sort new vocabulary by category or function 
· Give student a “word of the day” to incorporate into interactions 
· Name a category and have student brainstorm words within 
the category. Introduce new words which belong in the same 
category 

 Listening Comprehension ·   Refer to interventions detailed in the RTI: Reading Screening, 
Intervention and Progress Monitoring document 
·   Pair “Wh” words with “person”, “place”, etc. when asking questions. (I’m 
going to ask a “who” question, so I will want the name of a person) 
·   Teach student what to listen for ( “listen for the answer to Wh                                                              
 ?” or 
·   Present information in smaller steps 
·   Before presenting information orally, tell student what to listen for 
·   Break story into smaller units when asking questions 
·   Provide opportunity for student to re-tell instructions or questions 
·   State multi-step directions one directions one-direction-at-a time, ask 
student to follow single direction, then repeat with combined directions 

 Syntax / Grammar   Model sentences and have the student imitate 
·   Have the student create and say sentences using a targeted grammar 
structure 
·   Encourage student to use complete sentences when answering questions 
– provide a model first 
·   Provide the question word to help student begin formulation of a “wh” 
question 
·   Using pictures, elicit imitation of the targeted structure - plurals, 
pronouns, regular past tense, -ing present tense. Switch to sentence 
completion tasks 
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Frequently Used Terms for RtI 

Acronyms: 
RtI Response to Intervention 
IEP Individual education plan 
CBA Curriculum based assessments 

Common Terms: 
 
3-data-point decision rule Decision making rule within the RtI problem solving process that analyzes three 
consecutive data points against the expected goal (must have a minimum of nine data points).  
 
academic engagement time  The amount of time a student is actively participating in instruction (excluding 
transition times).  
 
aimline A visual representation (line) on a progress monitoring graph that connects the baseline data point to the 
outcome goal.  
 
assessment The process of using evaluation tools to gather and analyze information about student skill mastery, 
progress and the effectiveness of curricula and teaching methods.  
 
average learning rates Research based outcome measures used by the RtI team as determining response to 
intervention. They are often expressed as rate of improvement or ROI. 
 
baseline data point An initial score that indicates a student’s skill level before intervention; the starting point in 
curriculum-based measurement of the student’s response to the intervention.  
 
behavior action plan A plan designed by the campus RtI team that is designed to teach student appropriate 
behavior strategies and responses.  
 
benchmark An assessment that looks at group performance against a standard at defined points in time to measure 
progress toward meeting the standard.  
 
common assessments Assessments created by a team of educators for identifying students who have mastered 
a taught skill. The assessment data is used to determine which students need additional time and support and to design 
instructional strategies to promote skill acquisition.  
 
core curriculum Content which specifies skills aligned with grade level state standards that must be addressed.  
 
criterion-referenced assessment A measure of performance in terms of a clearly defined learning task.  
 
curriculum-based measurement (CBM) Any set of assessment procedures that use direct observation and 
recording of a student’s performance in a local curriculum to gather information for making instructional decisions.  
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cut score Within RtI, a preset score against which assessment results can be compared to help teams identify 
struggling learners.  
 
data-based decision making Critical educational decisions based on assessment results. Analyzed data 
determines why academic or behavioral problems exist. 
  
diagnostic assessment A precise form of assessment that analyzes individual student strengths and 
weaknesses. 
 
differentiation of instruction An approach to teaching and learning in which students have multiple options for 
taking in information, making sense of ideas, and demonstrating their understanding. This requires teachers to be 
flexible in adjusting their methodology based on student needs, rather than expecting students to modify themselves for 
the curriculum and instruction. 
 
fidelity The degree to which instruction is delivered as designed, intended, and planned according to scientific 
research. Fidelity must also address the integrity with which screening and progress monitoring procedures are 
completed. 
 
fluency An acceptable level of mastery of a skill.  
 
formative assessment A dynamic aspect of the instructional process that provides information for making timely 
adjustments to enhance learning; considered integral to developing the delivery of instruction by evaluating the delivery 
and relevance of the curriculum.  
 
functional behavioral assessment A collection of information about events that predict and maintain a 
student’s problem behavior; used to construct a behavior action plan. 
  
instructional level Level of the curriculum that is challenging, but not so challenging that the student is frustrated.  
 
intervention Any process that has the effect of increasing learning or modifying a student’s behavior.  
 
interventionists Persons trained in specific aspects of academic and behavioral interventions.  
 
lack of progress Students failure to demonstrate expected learning rates relative to baseline data point once the RtI 
intervention plan has been implemented with fidelity.  
 
learning rate The pace of a student’s skill acquisition; one of the elements used for making decisions in RtI.  
 
norm-referenced assessment A measure of performance in terms of an individual’s standing in some known 
group, such as all of a district’s students at a particular grade level. outcome goal The targeted goal of an intervention 
plan.  
 
probes In terms of progress monitoring and curriculum-based measurement, refers to brief repeated assessments of 
an academic skill.  
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progress monitoring Frequent measurement of student progress in a brief, repeatable, reliable, and scientifically 
valid way; usually performed at predetermined intervals to allow for timely modification of instructional design to suit the 
student’s needs.  
 
research-based strategies Instructional designs and recommendations that have been demonstrated through 
formal scientific research to improve learning.  
 
RtI model A conception of the process known as Response to Intervention for delivering scientifically based 
instruction and interventions to facilitate student learning.  
 
RtI standard protocol A method of problem solving that provides structure of how to choose standard 
interventions to address the most common student weaknesses.  
 
RtI Tier 1 At-Risk Students Students who are identified during universal screening data analysis who are 
performing below the district cut score on the universal screening measure.  
 
summative assessment Assessment that is used to give grades to student; a formal assessment of what has 
been taught and what the student has been learned.  
 
universal screener Assessments administered to all students to determine as early as possible which students are 
at risk due to lack of foundational skills. These screenings are used as a predictor of success within the grade level and 
will occur three times per year in order to meet early intervention needs of all students. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
31 

 

 
 

Frequently Asked Questions 
The RtI Team (Membership, Roles, Problem Solving Process, Assessments and Interventions 

What are the roles of the campus based RtI team? 
The roles of the campus team are to increase support for high-quality curriculum and instruction based on data collected, to 
provide consultative support to teachers by aligning existing school resources, and to focus the decision-making process 
using data. The campus RtI team engages in two distinct functions. One is to analyze the universal screening data in order 
to interpret trends and identify struggling learners who fall below the predetermined cutoff score. The team reviews the data 
to determine whether there are deficits in Tier 1 curriculum or delivery of instruction that may be contributing to students’ 
inability to meet standards. The team uses the data in this sense to provide consultation to teachers and other staff on 
improving Tier 1 interventions and whole-class instruction. The second function of the team is student centered, focusing on 
individual student needs. The team carries out this function after Tier 1 problem solving has been addressed and fidelity of 
curriculum and instruction is established. At this time, the team problem-solves to decide on individual interventions aimed 
at increasing the learning rate of the struggling learner. 
 
Is there a recommended make-up of RtI Team? 
Yes. It is recommended that there is a campus based core team of approximately 5-7 members including the campus 
principal (preferred) or a designee who has decision-making authority regarding curriculum, supports, and budget issues; 
the current classroom teacher; at least one general education teacher familiar with the curricular area of concern; 
intervention specialist; and a staff member knowledgeable about assessment and documentation.  A team may invite 
additional and hoc members (as appropriate) such as diagnostician or LSSP; speech pathologist; occupational therapist; 
counselor; school nurse; special education support/inclusion teacher. 
 
How are RtI committee members selected? 
Campus administrators select and train members of the RtI committee. It is important that those selected as team members 
are absolutely motivated to participate in the RtI process. 
 
Is the principal responsible for the RtI Team and should he or she lead the RtI meetings? 
Yes, it is strongly advised that the campus leader be the leader of the team and is responsible for leading the meeting to 
ensure fidelity of the process. The chairperson is primarily responsible for running the team’s meetings and following a 
meeting agenda. 
 
Do the team members have defined roles? 
Team roles can be standing for particular members, or they can be rotated per student case. Among the many ways to 
clarify specific roles, the following are the most common:  

● Timekeeper: The person in this position helps all members stay focused, by using timing techniques and bringing 
staff back to topic when discussions stray.  

○ The timekeeper holds the team to its schedule within meetings and gives updates on progress within the 
time limits as needed.  

● Case manager/facilitator: This person is someone who consults with all staff to ensure fidelity of assessments 
and interventions.  

● The case manager meets with the referring teacher to determine 
○ if resource allocation is sufficient 
○ necessary materials are available 
○ support personnel for interventions are showing up at designated times.  

● The case manager has a responsibility to the student, the parents,  
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● The RtI team for ensuring that the process is going as planned.  
 

● Scribe: This person is mainly responsible for documenting all aspects of the RtI team process, beginning at the 
formal Tier 2 meeting.  

○ The scribe ensures that intervention strategies and assessments are documented correctly.  
○ This facilitator is also responsible for taking meeting minutes and notes, filling out required forms, and 

organizing all RtI team documents. 
 
How often does the RtI Team meet and when would follow-up meetings be needed? 
The campus based RtI meetings should occur on a regular basis, according to our schedule. The Tier 2/3 interventionist can 
request a campus RtI meeting at any time when a student is not making progress and a problem solving session is 
necessary to determine providing additional support, changing of interventions, or if the student is at the end of the Tier 
intervention time and a Tier change may be needed. 
 
How do you know if student responded to the intervention? 
 If the student makes the average growth rate expected as defined by the campus based team, he or she responded to the 
intervention. The process of ongoing progress monitoring provides data to support this. This type of data is usually charted 
and the chart will provide a visual analysis of the student’s progress. Additional information such as Tier 1 student products, 
in-class tests, and performance on district /state assessments is also used.  
 
Documentation is a very important part of RtI, what documentation represents enough data 
for decision making? 
Documentation forms should include student products and assessments in Tier 1 instruction, teacher and team 
communication with parents, teacher interviews, parent interviews, the team process itself, definition of outcome goals, 
observations of the student, progress monitoring and fidelity of implementation... Critical to problem solving are the forms 
used to document the fidelity of the RtI process. The following is an example of the flow of data collection (Ogonosky, 2008): 
Are we citing sources? 
 
  Universal screening results and documentation 
  • Classroom observations  

• Review of records 
• Documentation of level of curriculum taught and instructional intervention 
 • Parent notification of concerns  

  RtI referral 
• Parent notification of RtI meeting  
• Teacher/staff notification of RtI meeting  
• Problem identification form 
 • Student information form  
• Classroom observations  
• Minutes/notes of problem-solving meeting 
 • Intervention plan/fidelity documentation  
• Progress monitoring/CBM results  
• Progress reports  

 
  Documentation of progress monitoring /CBM results 
  • Description of interventions  

• Student work samples  
• Follow-up documentation of fidelity 
 • Data for formal request for multidisciplinary assessment: health history, progress reports, and campus 
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RtI team reports (minutes and notes) Remember that the campus team’s chairperson is responsible for 
checking with team case managers to make sure all forms are completed at the specified time in the 
process 
 

If a student is identified as Tier 2 and Tier 3 in another district, and moves into LVISD, what 
Tier do they fall into in LVISD? 
We put them in what they were based in paperwork 
 
If a student returns back to LVISD after the Universal Screener Window, can they qualify for 
Tier from Alternative school or another district and arrives after the Universal Screener?   
Yes. This is based on need. 

 
Are there “basis” of a strong problem solving process? 
Yes. Common variables that insure a strong team process include: 

• Confidentiality is ensured at all times.  
• Meetings are held in a timely manner (schedule weekly times and review individual students 
every 4- 6 weeks)  
• An agenda is displayed and communicated during the meeting  
• Time limits are honored. 
 • Staff and student needs are carefully addressed and honored.  
• Creative use of auxiliary personnel and other appropriate resources occurs when planning the 
intervention.  
• Team members who represent a variety of experience and expertise are included in the 
discussion as needed.  
• RtI resources are available for team members and staff 
 • Teams building activities and team staff development are provided in order for the team to 
stretch and grow. 
 

What are the components for the RtI Problem Solving Process? 
The problem solving process is designed to promote increased in learning outcomes for all students. The first type of 
problem solving involves the universal screening data where the data is analyzed in terms of trends to Identify instructional 
strategies and interventions necessary to support staff and also to document informal consultations and data collection. The 
next type of problem solving is focused on the individual student where the data is analyzed by the RtI team specific to the 
student. Here the problem is objectively defined in a measurable manner and a plan of instruction and intervention support 
is developed. Then the team will review the plan and monitor for fidelity and outcomes. Fidelity in the problem solving 
process refers to the team ability to problem solve in a consistent manner by using a process designed to increase student 
achievement. Fidelity of the process is enhanced when the campus team uses a scripted procedure for carrying out the 
problem solving process 
 
 
 
 
Is there a recommended way to hold a team problem solving meeting? 
Yes. It is recommended that the team follows a scripted agenda to ensure fidelity of the team problem solving process and 
to provide a framework for accurate documentation of deliberate and thoughtful analysis of problems and solutions. An 
example of this process is as follows: Should we be doing all of these steps? 
 Step 1: Review all Tier 1 documentation/Data Snapshot 
 Step 2: Assess Teacher Concerns 
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• Review all Tier 1 data (including observations of classroom and fidelity of instruction)  
• Review teacher lesson plans and student products 
 • Review any additional information regarding Tier 1 interventions, parent input, outside sources of 
information  

 Step 3: Inventory student strengths and talents 
• Provide examples of learning and behavioral skills that are demonstrated strengths of the student use 
data to support and measure the strengths  ***OMIT 

 Step 4: Select targeted academic and/or behavioral concerns 
• Based upon data review identify and define skill deficits impacting the students ability to progress and 
achieve commensurate with peers 

 Step 5: Review Baseline data and set goals 
  • Baseline data provides the starting point of the intervention (academic instructional rate, behavioral 
rates)  

• Goal setting should use norms for determining adequate weekly process such as increasing fluency of 
reading rates by correct words per minute or math computation by digits correct per minute.  

 Step 6: Design the Intervention Plan 
• Select intervention strategy based upon district guidelines (instructional strategies identified, strategic 
programs identified etc.) aligned with Tier 1 data collection and design entry as baseline point.  
• Determine location where intervention is going to occur  
• Discuss and plan for when the intervention will be delivered based upon district guidelines, such as 
Tuesday and Thursday mornings 9:30-10:00 am. 
 • Identify staff who will be responsible for the instruction and fidelity of the intervention  

 Step 7: Plan for method of documenting progress and fidelity 
• Specify who will be collecting the progress monitoring data (note: in Tier 1 and Tier 2 The classroom 
teacher is responsible for Tier 1 & Tier 2 and in Tier 3 this person is selected by the RtI campus team).  
• Determine when fidelity check will be completed by administrator (i.e. 2 weeks after initiation of 
intervention). Are we going to set this? 

 Step 8: Design plan for parent communication (i.e. parent letter) 
  • Designate parent contact (most often case manager) 

 • Specify date parent will be notified on progress ***OMIT 
 Step 9: Review Intervention Plan and obtain signatures of team members 
  • Decide on follow-up meeting date (often 6 weeks after start of intervention) 

 • Designate a case-manager follow-up date (usually 2 weeks into intervention process) • Have all 
members present sign intervention plan documentation 

 
 
 
 

 

Assessment and Intervention Questions 

Why is it so important to focus on data in the RtI process? 
Assessments are critical for problem solving solutions in an RtI model. The assessment process is used to gather 
information about students and interventions. This data provides the campus team an objective way to quantify and 
measure student’s academic and behavioral needs. 
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What is the difference between a percent score and a percentile score? 
The term "percent" is an abbreviation of the Latin phrase per centum, which literally means "by the 
hundred.” A percent score represents the proportion of test material answered correctly out of a hundred. A percentile score 
is one of most common methods to interpret norm-referenced assessments. Percentile scores range from 1 to 99 and tell 
the test interpreter the percentage of individuals in the norm-group that the test taker outperformed. 
 
What is curriculum based measurement? 
Curriculum based measures are assessment procedures that use direct observation and recording of a 
student’s performance based upon fluency probes. The probes are brief (1-3 minutes for reading and 5-7 minutes for math) 
and focus on measuring rate of responding using basic skills or comprehension and application measure. 
 
What is universal screening? 
Universal screeners are brief assessments administered to all students at least three times per year to 
determine as early as possible which students are not progressing in the core curriculum at the expected rate. Trends in 
universal screening data are analyzed to determine if core curriculum and instruction practices are meeting the needs of the 
majority of the students (80%). Then, students whose scores on the screening fall below a predetermined level (typically 
below the 20th percentile & known as the cut score) are given additional support as needed and monitored carefully by the 
RtI team . 
 
Who conducts the universal screening process? 
The RtI team should be responsible for overseeing the implementation of the universal screening process. The classroom 
teacher is responsible for conducting the universal screenings and reporting the findings to the designated data collector. 
Fidelity of universal screening is very important. Careful documentation of results is important for accurate identification of 
students’ needs. If the results of universal screening suggest that an individual student is performing below the cut score, 
then instructional interventions need to be developed and implemented at Tier 1. Universal screening data should be 
accessible to teachers and staff who work with a student. Note: Universal screening is not considered to be an individual 
evaluation and therefore does not require prior parent notice or consent. 
 
Why is a CBM fluency probe used to assess reading rather than a test that measures 
comprehension? 
A comprehension reading CBM, also known as a Maze probe (This is AIMS and we don’t use it), is used when necessary, 
but often the 
fluency measure of foundational reading skills is more meaningful for problem solving. There is a high 
correlation between fluency and comprehension. A child that cannot decode words effortlessly loses text meaning while 
working to decode. Testing fluency is a quick way to identify struggling readers which is the purpose of administering the 
universal screener. 
 
What is progress monitoring? 
Progress monitoring is a scientifically research-based data collection process that illustrates student 
growth over time in the core curriculum and intervention. After interventions are provided to identified 
students, frequent progress monitoring occurs. Data is collected and analyzed to determine the 
effectiveness of interventions, to make changes as needed, and to support decisions regarding moving 
students from tier to tier. The data from progress monitoring provides a picture of the student’s  academic growth rate and it 
is used to make instructional and intervention changes to promote student proficiency of targeted skills. 
 
What other assessments are used in the RtI problem solving model? 
Multiple assessments that are a natural part of the educational system should be used and include: 
formative and summative assessments; criterion referenced assessments, in-class tests, standardized 
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district assessments, state assessments and student grades. 
 
Is a certified teacher the only person who can administer the interventions? TITLE requires a 
certified teacher 
No, a highly trained and competent paraprofessional can be utilized to administer some of the standard 
protocol computer-based interventions. It is important the interventionist is trained and demonstrates 
competency for implementing the intervention. A certified teacher should be managing the prescribed 
interventions and supporting the paraprofessional. 
 
Who will provide the additional intervention(s) at Tiers 2/3? 
The RtI team makes this decision based on available qualified staff, master schedules, and resources that are available. 
Creative uses of staff and time may be necessary. 
 
When during the day can a student receive the planned additional Tiers 2/3 interventions? 
A creative arrangement of a students’ day is necessary in order for the student not to miss academic 
instructional time. Many districts have realigned master schedules in a manner that allows for a daily 
activity period that can be used for intervention time. Some campuses use before or after school tutorial 
time for intervention delivery. Be careful when doing this as it is imperative the student can attend during those times to 
ensure fidelity. 
 
Are shortened assignments, reduced answer choices, oral administration of tests, preferential 
seating, and breaking down instructions considered Tier 1 interventions? 
Tier 1 interventions are researched based strategies focusing on differentiated instructional practices. Tier 1 does not 
preclude using accommodations; however they are not considered as research-based best instructional practices. 
 

 

 
 

 
 
 
 
 
 
 



 

 
37 

 

 
 



 

 
38 

 

 
 


